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Trust SEND Statement 

The Trust and its schools have regard to the ‘Special educational needs and disability code of practice: 

0 to 25 years’ in relation to pupils with special educational needs and disabilities (SEND). 

The current Code of Practice implements, amongst other criteria, a greater focus on the support 

available to allow pupils with SEND to succeed in their education and make successful transitions to 

adulthood.  

All pupils are entitled to a high-quality education that is appropriate to their needs, promotes high 

standards and the fulfilment of potential. An education of this kind enables pupils to: 

• Achieve to their full potential. 

• Become confident individuals who live fulfilling lives. 

• Make successful transitions into adulthood, whether this is into employment, further/higher 

education or training. 

The Trust statement summarises chapter 6 of the Code of Practice, which outlines the actions that we 

must take to meet our duties in relation to identifying and supporting all pupils with SEND.  

 High aspirations and expectations 

• The Trust and its Schools are required to identify and support the needs of pupils with SEND. 

In relation to this responsibility, we will: 

o Aim to ensure that every pupil with SEND receives the support they need. 

o Ensure that pupils with SEND are able to engage in the same activities alongside their 

peers. 

o Designate a teacher to be responsible for coordinating SEND provision in the school. 

o Inform parents/carers when the school is making special educational provision for a 

pupil. 

o Prepare a SEN information report which includes the school’s arrangements for the 

admission of pupils with SEND, the steps being taken to ensure that pupils with SEND 

are not treated less favourably, the facilities provided to enable access, and the 

accessibility plan indicating how the school plans to improve access over time. 

• Trustees will ensure that there is a member of the Board of Trustees who oversees each 

school’s arrangements and provision for SEND.  

• School leaders will regularly review how their school uses resources to address SEND, as well 

as how these can be used to build the quality of whole-school provision as part of the overall 

improvement of the school. 
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• The quality of teaching for pupils with SEND, including their progress, will be an integral part of 

the school’s performance management arrangements, as well as the approach 

towards professional development for teaching and support staff. 

• School leaders, teaching staff and the SENCO will identify patterns in the identification of pupils 

with SEND, both within the school and in comparison with national data.  

• The patterns of identification will be used to evaluate the school’s effectiveness of 

identification and reinforce the quality of teaching. 

• The identification of pupils with SEND will be incorporated into the school’s approach towards 

monitoring the progress of all pupils. 

• Schools will publish their arrangements for assessing and identifying pupils with SEND, as set 

out by the Local Offer. 

• Schools will ensure that pupils and their parents/carers are actively involved in decision-making 

throughout the school’s approach to support. 

 Equality and inclusion 

• Under the Equality Act 2010, schools have specific duties towards pupils with SEND, including 

making reasonable adjustments to prevent pupils being put at a disadvantage in comparison 

to their peers. 

• Schools will use their knowledge to assess and evaluate what adjustments may need to be 

made to promote the inclusion of pupils with SEND.  

• Schools will regularly review and evaluate the impact of the support they offer and have access 

to. 

• In cooperation with the LA, schools must review the provision that is available locally and when 

developing the Local Offer. 

• The Trust encourages good practice for schools to work in conjunction with other local 

education providers to explore effective strategies for responding to different needs. 

• As part of their wider duties, schools will also prevent discrimination to promote equality of 

opportunity and to foster good relations; at all times, schools must have due regard to their 

general duties to promote disability equality.  

• Schools will also ensure that the curriculum is adapted or made accessible for pupils with SEND, 

ensuring that lessons are planned to address potential areas of difficulty and remove barriers 

to learning. 

 Identifying pupils with SEND 

• Early identification of pupils with SEND is important for the most effective form of intervention 

and support. 

• Ensuring that a higher quality of teaching is available to all pupils is likely to result in fewer 

pupils requiring additional, special educational provision.  

• In order to promote early identification, schools will assess individual pupils’ current skills and 

levels of attainment on entry, in conjunction with information from previous educational 
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settings if necessary, and the definition of disability under the Equality Act 2010. Based on this 

information, schools can decide what reasonable adjustments are required. 

• Teachers and the senior leadership team will regularly assess the progress of pupils and identify 

those whose progress is less than expected.  

• Less than expected progress is characterised as progress which: 

o Is significantly slower than that of their peers who have started at the same baseline. 

o Fails to match or better the pupil’s previous rate of progress. 

o Fails to close the attainment gap, or widens the attainment gap, between the pupil and 

their peers. 

• Less than expected progress can also include areas where the pupil needs to make 

additional progress in relation to their social needs. 

• Any pupil who is identified as making lower than expected progress will receive high quality 

teaching specific to their areas of weakness. If their progress continues to be lower than 

expected, the teacher and SENCO will assess whether the pupil has SEND. 

• All staff will be alert to pupils who display signs of SEND, and will be aware of the school’s 

processes for reporting any concerns. This also includes staff being aware of when 

parents/carers or pupils express any concerns. 

• Schools will also be aware that other incidents, such as bullying or bereavement, can lead 

to learning difficulties or mental health problems. Appropriate provision will be arranged for 

the pupil’s short-term needs, though where difficulties persist, the school should consider 

whether the pupil may have SEND. 

• It is important for schools to understand that incidents such as bullying, as well as slow progress 

or attainment, do not necessarily mean that the pupil has SEND. 

• Where there are concerns, there will be an assessment to determine whether there are 

any causal factors such as undiagnosed learning difficulties, communication difficulties or 

mental health issues. 

• For pupils with English as an additional language (EAL), schools should evaluate all aspects of 

their performance, in order to decide whether the difficulties are due to their lack of progress 

or because of their use of English. 

 Broad areas of need 

There are four broad areas of need which schools should plan for. Pupils can often have needs which 

correlate to more than one area; a detailed assessment will ensure that a pupil’s specific needs are 

identified and appropriate support is provided: 

• Communication and interaction: Difficulty communicating with others, such as by not 

understanding what is being said to them, or how to say what they want to say. 

• Cognition and learning: Difficulty progressing at the same pace as peers, even with appropriate 

differentiation.  
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• Social, emotional and mental health difficulties: Displaying signs of difficult behaviour, such as 

being disruptive in class, which may reflect underlying mental health difficulties including 

anxiety, depression, self-harming, etc. 

• Sensory and/or physical needs: Having a disability which hinders the use of educational 

facilities. 

 Providing support 

• The first step to providing support is to ensure a high quality of teaching. If it is decided that 

additional, special educational provision is required, the teacher and SENCO will consider all 

information gathered about the pupil’s progress, alongside national data. 

• Seeking special educational provision will depend on the expected progress and attainment 

established, and the views of the parents/carers. 

• Schools will ensure that a discussion is conducted with the pupil and their parents/carers to 

address their concerns, develop an understanding of the pupil’s strengths and weaknesses, and 

agree on the next steps. Notes of this discussion will be kept on the pupil’s record and a copy 

given to the parents/carers. 

• A clear date for reviewing progress will be established between the teacher, pupil and 

parents/carers, and it will be clear how the school will help the pupil to reach the expected 

outcomes. 

• The outcomes considered will include those that are required for the pupil to make a successful 

transition between phases of education and in their preparation for adult life. Schools should 

engage with secondary schools to help plan for these transitions.  

• In any case where special educational provision is provided, the pupil’s parents/carers must be 

formally informed of this decision. 

• There is a four-part cycle in providing support to pupils with SEND, known as the graduated 

approach: 

o Assess: The teacher and SENCO will carry out a clear analysis of the pupil’s needs, drawing 

on the teacher’s assessment and experience of the pupil, their previous attainment, and 

information on the school’s approach to pupil progress, attainment and behaviour. The 

assessment should also draw on their progress compared to their peers, including national 

data, and the pupil’s and parents’/carers’ views. This assessment should be reviewed 

regularly to ensure that all needs are met. 

 

o Plan: The teacher and SENCO will agree any adjustments necessary with the pupil and their 

parents/carers, as well as the interventions and support established. The plan should also 

include the expected impact on progress, development or behaviour, and a date for 

review. All staff who work with the pupil, including their parents/carers, should be aware 

of the details of the plan, and it should be recorded on the school’s system. 

 

o Do: The teacher will remain responsible for working with the pupil on a daily basis and 

should work with other members of staff to plan and assess the impact of the support. 
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o Review: The effectiveness of the support and the impact on the pupil’s progress will be 

reviewed on a regular basis.  

 Additional support 

• Schools should involve specialists where a pupil continues to make little progress, despite 

evidence-based SEND support. 

• The LA and the school should agree the range of local services available for specialist support, 

such as educational psychologists, and the Local Offer should set out how this support can be 

accessed.  

• The support provided through specialists should be a collaborative approach between all those 

involved, including the parents/carers of the pupil. 

• An Education, Health and Care (EHC) needs assessment may be necessary where the pupil 

has not made significant progress, despite interventions from the school. 

• If the pupil has an EHC plan, the LA must review the plan every 12 months as a minimum. 

Schools must cooperate with the LA in the review process. 

• The EHC plan, along with other information involving the pupil’s assessment, must be stored in 

accordance with the Data Protection Act 1998. 

• Schools will record details of the provision for pupils with SEND, as well as any additional or 

different provision provided. 

SEN information report 

• All schools must publish information on their websites about the implementation of the policy 

for pupils with SEND. 

• This information will be updated annually and must include information required by the Special 

Educational Needs and Disability Regulations 2014. 

• Schools should ensure that the information is easily accessible by parents/carers and pupils, 

and it should include information on the school’s SEND policy, including named contacts within 

the school for raising concerns. 

• The information should also have regard to the school’s contribution to the Local Offer and 

must include information on where the LA’s Local Offer is published. 

• Schools will include detailed information on how the curriculum is adapted or made 

accessible for pupils with SEND as part of their duty under the Equality Act 2010. 

 The role of the SENCO 

• Schools must ensure that there is a designated person responsible for the coordination of 

SEND. 

• The SENCO must be a qualified teacher working at the school. 

• A newly appointed SENCO must be a qualified teacher, and, where they have not previously 

undertaken a SENCO role at another school for a period longer than 12 months, they must 

achieve a National Award in special educational needs coordination within three years of 
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appointment. The National Award must be a postgraduate course accredited by a recognised 

higher education provider. 

• The SENCO has responsibility for the day-to-day operation of the school’s SEND policy and the 

coordination of specific provision made to support individual pupils with SEND, including those 

with EHC plans. 

• The SENCO also provides professional guidance to staff and works closely with their colleagues, 

parents/carers and other agencies. 

• It is important that the SENCO is aware of the provision of the Local Offer, and they should be 

able to work with professionals to provide support to families, in order to ensure that pupils 

with SEND receive appropriate support and high-quality teaching. 

 Key responsibilities of the SENCO 

• Overseeing the day-to-day operation of the school’s SEND policy 

• Coordinating provision in the school for pupils with SEND 

• Working closely with the relevant designated teacher where a looked-after pupil has SEND 

• Advising on the graduated approach towards providing SEND support 

• Advising on the deployment of the school’s delegated budget and other resources needed to 

meet pupils’ needs  

• Liaising with parents/carers of pupils with SEND 

• Working closely with other professionals and educational institutions 

• Acting as a key point of contact for external agencies, particularly the LA and its support services 

• Working with the next providers of education, such as a secondary school, to ensure a smooth 

transition for a pupil with SEND 

• Working with the headteacher and the governing body to ensure that the school meets its 

responsibilities under the Equality Act 2010 

• Ensuring that the school keeps up-to-date records of all pupils with SEND 

 

In addition to this Code of Practice the Trust schools also work to the Kent Mainstream Core Standards 

The Named Trustee with responsibility for the annual oversight, reporting and monitoring of this SEND 

statement and its application within the schools is: 

Mrs Carol Boxall.  Carol.boxall@dfamat.com 

Signed:  

Date: 22 March 2022 

mailto:Carol.boxall@dfamat.com

